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Objectives

Describe several
high leverage,
intensive
interventions for
students with
autism

Define/Understand
the importance of
functional
communication and
skill-based teaching

in preventing
problem behavior

Understand the key
components of the
following: Balance
Program, Practical
Functional
Assessment/Skills
based teaching

Describe elements
of the Universal
Protocol

Individualized Intensive Intervention
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SO..... WHAT EXACTLY IS AUTISM SPECTRUM
DISORDER?

“Autism spectrum disorder (ASD) is a developmental disability
that can cause significant social, communication and
behavioral challenges.”

Center for Disease Control and Prevention website:
http://www.cdc.gov/ncbddd/autism/facts.html
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Triad of
Characteristics

Communication

Sensory Differences

* Sensory Differences in:

*Seeing

* Hearing

*Smelling

* Tasting;

* Touching

* Body position and balance
(proprioception)

* Movement (vestibular)
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Cognitive Differences

* Rote memory

* Academic levels

* Problem solving skills
* Generalization

* Executive functioning
* Special interests

Motor Differences

* Poor handwriting skills
* Awkward gait
* Athletic skills deficits

* Unusual body postures,
movements or

* Facial expressions

10
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Emotional Vulnerability

* Difficulty identifying and
understanding feelings

* Trouble reading emotional
situations

* Co-morbid mental health
issues

* Anxiety/depression
* Rages/aggression

11

Features That Directly Impact Learning

* Attention difficulties

* Communication impairments

* Lack of social skills understanding

* Auditory processing impairments
*Generalization of skills

* Difficulties imitating behavior
*Behavioral issues

*Trouble with task/event sequencing
*Transitions and time concepts

12
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Strengths

* Strong visual performance skills

* Ability to learn and follow rules

* Focused attention related to
special interests

* Rote memory

®* Honesty

13

Intensive Evidence
Based Supports for
Individuals with
ASD and Beyond

14
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Hoble Stock

Quick Tips!
Things you can incorporate into a student’s program ASAP

Individualize or
intensify current
behavior supports
that are working
(or have worked

previously)
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Structure and Visual/Tactile Supports

Create Predictability
Use Visual vs Verbal Reminders = 2=

abd | k|
_— (]

*Say "OK"
*Start right away

+Do it correctly

When given a direction you need to...

Do it in the right amount of time

Quietly ask a friend for
RL| weiw
B Ao e roscnerror nein

WHEN | NEED HELP

7 1 don't understand | can...

| can walk away or
-

ignor

3 2 1 All Done

54

work computer
—| 2

First Then
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Work on Relationship Building with the Student (Pairing)

Show interest in
their life and
activities

Spend time doing
activities the child
likes

Find reinforcement
that the student
likes

18
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Consider
Task
Demands

Is the task:

* Too hard or too easy?
* Too long?

* Boring for the
student?

* Lacking success /
access to
reinforcement?

19
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Errorless
Teaching

Teaching in a manner that minimizes the
possibility of errors by ensuring that the
student is successful.

Errorless Learning Reduces:
e The number of errors

e The risk that errors will be repeated
in future trials

e Frustration and increases

opportunities for reinforcement by
ensuring success

20
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80:20 Rule

|

80% of the tasks that we work on with students
should be MASTERED / EASY tasks

20% of the tasks that we work on with
students should be NEW TARGET / MORE
DIFFICULT tasks

comments (4:1 ratio)

access to reinforcement!

80% positive comments and 20% corrective/redirection

» This keeps it successful and positive! The student gets regular

21
Priming is a strategy where
Prime for adults help students know of
Upcoming what is coming up ahead of time.
Events | |
Priming can be used for
Academics scﬁggﬁle Substitutes esggg'gggﬂs sitsug(t:iigLs
22
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Priming

Example

23

',

MOTIVATIO

SOMETIMES THERE JUST ISN'T ANY.

N

Effective
Teaching
Strategies for
Students with
Autism need
to address
MOTIVATION

24
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Motivation and ASD

Although individuals with Asperger Syndrome

and autism appear to have low motivation, the
truth is that they often have a different type of
motivation (Baker, 2000; Dunlap, 1995).

Until staff and parents find out what the
motivator is, it is difficult to prompt the
individual to complete work and related tasks.

25

The Way | See It

FIXATIONS and
SPECIAL INTERESTS
should be directed into
constructive channels
INSTEAD of being
abolished to make a
person more “normal.”
- Dr. Temple Grandin

26
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Reinforcement

90% of the Effectiveness of a
Program is REINFORCEMENT!

No Reinforcer — No Lesson!
Differential Reinforcement

More high-quality
reinforcement helps us

Bring the Joy!

27

Choosing the right
reinforcers

That the student always seems to
want

That are socially acceptable

That can be delivered on multiple
occasions

For which access is easy to
control

That are consumable at first, if
possible

That are quick and easy to deliver

***Consider your involvement in the
reinforcement interval... how do you

m

ake it better?

17
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Things to
Consider
when it
"Just Isn't
Going
Right"
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Things to Consider when it "Just Isn't Going Right"
This is not an exhaustive list of all considerations, but rather a tool for teams to use
= 4 when beginning to problem solve.

Does the student have a way to com municate wants and needs in all environm ents?

Does the student have a way to quickly request a break and is thatrequest being honored?

Are preferred activities and breaks built into the schedule?

Are you indicating changes on the student’s schedule and discussing changes before they occur?
Do you have a plan in place to teach the studentindependent use of their schedule?

Is an overall classroom schedule posted to guide staff and help them work more efficiently?

Are classroom routines predictable? If not, how can you make them m ore predictable?

Is a reinforcement system being taught, visually represented, and used consistently?

Do we know what motivates the student or has this m otivation changed? if you are unsure,
complete a motivation/preference assessment.

Is all work modified at the student’s level?

Who is responsible for m odifying the student’s work and pre-teaching activities when needed?
Are staff mem bers trained in how to use accomm odations and modifications as listed in their IEP?
Are students being taught how to use visual supports and other accomm odations?

] Are the supports needed for instruction im mediately available to the student when needed?

Are folders or visual work system s used to show what work and how much work needs to be done?
Are new topics, gam es, and routines pre-taught?

Are rules positively stated (what TO do, rather than what NOT to do) and posted where all students
can easily see them ?

Are rules reviewed and modeled for students on a regular basis?

Are there designated quiet places accessible to the student?These should include spots where the
student can go when they need a quiet place to work or a place to “chiff out” before escalating into
more severe problem behaviors

Has a functional behavior assessm ent (FBA) been completed to better understand reoccurring
behaviors? ifso, has @ behavior intervention plan (8/P) been created to address the behavior(s)?

] Are power struggles undermining your ultim ate goals? if you find yourself in o standoff, reconsider

your approach. What do you ultimately want to accom plish during this activity?

Are social narratives being written and reviewed regularly? Are they sent hom e so the parent(s) can
also read them with the student?

Are social skillsbeing directlv tayoht and practiced? Are thev 3lso being tayoht in “reallife”

29

What to do about
Emerging Problem
Behaviors?

Teach Skills!!
To Student and
Staff

15
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Teach Critical Skills
How to Teach Critical Language and Learning Skills through Direct Instruction
(Verbal Behavior Training)

This training teaches teams what to teach and how to teach individuals with autism who
need basic language and learning skills. Additionally, this process:

e Uses “effective teaching methods” that make learning more fun for the student as well as
enabling the student to learn more efficiently

e Effective teaching reduces or naturally eliminates most problem behaviors in most
students in both general education and special education environments

e Teaches the skills necessary to be successful in the general education class & real-life
settings

31

Program Overview:

® A proactive approach for young children
who demonstrate emerging problem
behavior
® Teaches critical communication and
coping skills before severe problem
Ba |a nce behavior has had a chance to become
routine
Progra m ® Gain a balance between child led and
adult led activities
® Flexible and responsive to the student’s
individualized needs

*** Can be implemented in the home or
school setting

32
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Steps of Balance

Child-led time:
+ Strengthens the trust in the Adult/Child relationship

+ Allows the child some control of their experiences via functional
communication

« Teaches children that problem behavior is unnecessary

Finding the Balance:
» Creates balance between child-led and adult-led interactions

+ Allows for some shared control of the daily activities and
interactions

+ Prepares the child for inevitable daily disappointments. Provide
the child with hope...that good things follow expected behavior

« Develops and refines the life skills repertoires of play,
communication, toleration, cooperation, and persistence

33
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One Team’s Journey

35

Practical Functional Assessment and Skills Based Treatment
Training (PFA/SBT)

The practical functional assessment and skill-based treatment process,
which prioritizes safety and social acceptability, has proven to be a highly

effective and generally applicable approach to treating severe problem
behavior.

* Based on Today’s Applied Behavior Analysis —
“Freedom from Problem Behavior is possible with today’s ABA”

36
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Teaching through Joy- Happy, Relaxed, and
Engaged

37

What is PFA and SBT

Practical functional assessment and skill-based treatment is an
intervention for individuals who routinely engage in severe problem

behavior that focuses on teaching students communication, tolerance,

and cooperation while prioritizing safety, dignity, rapport, and

peaceful progress for the individual.

38
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Guiding Principles of
Today’s ABA

The correct response to problem
behavior is the one that is the:

* Safest
* Most televisable
* Is likely to lead better rapport

* Leads to Progress in Skills Based
Teaching

39

PFA/SBT meets the criteria of EBP by the
American Psychological Association

Aim of a PFA

* Not to identify the function of a problem behavior
* Aims are to

* Bring the joy

* Reliably turn on a response (behavior)

* Quickly turn off the response (behavior)

Everyone needs to see that we can turn off behavior. This empowers
everyone to feel safe!

40
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Student Example

41

School Staff Testimonials

42
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For More Information on PFA/SBT

Practical Functiona
Assessment and
Skills-Based Treatment
Overview

Link to video recording of this slide show

43

A tool for
teams in
Crisis...

The Universal
Protocol

44
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Are you feeling a
little like this...

Encountering severe problem behavior on a
regular basis

o daily or multiple times per week
Walking on “eggshells” to avoid major
meltdowns
Reacting to severe problem behavior
instead of teaching
Feel like the situation is “on fire”
Nothing you have tried has worked
Staff members are getting hurt or showing
signs of emotional distress

V"M COoNCERNED, LARRY. ALL You SEEM
To Do LATELY \S PUT ouT FIRES AND
RUN AROUND LIKE A--

45

The Universal Protocol

The goals of the protocol are to:
* increase joy among clients and students (i.e., increase the extent to which

clients are happy, relaxed, and engaged)

* to prevent escalation to severe problem behavior by removing
events/interactions that commonly evoke problem behavior and by

reinforcing warning signs

* to teach clients that staff are not adversarial but rather are there for them

* to increase staff job satisfaction

46
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(f 1) FTF Behavioral
g~y £

SAMPLE Universal Protocol Policies and Procedures

ersal Protocol—Generol

t (do not appear distracted)
ertions and declarations)

2. Enrich the environment

a. Ensure multiple, preferred, and/or generally liked activities are available and arranged to allow for

choice

and vary activities, even if it's unclear If the clien prefer the new ones

us 3 supervised experience

lead to the extent possible
ander and vithin non-dangerous boundaries

r all questions asked by the client, even if they are repetitive

b. Honor all reasonable requests (verbal or non-verbal), even they are repetitive, and do so genuinely

4. Invite the client to participate in scheduled educational and habilitative activities
a. Please use the daily schedule, but consider it a guide; it's most important to following the client’s lead

and preference

. Limit non-essential demands
3. Uimit questions unless following client’s conversational lead or if questions are preferred by the client

b. Do not attempt to limit or redirect motor, object, or vocal stereotypy

Where to spend time
ctivities (be proactive in providing choices among things that are accessible)

Training

Univi | Protocol: Increasing Safety,
D gn;t';v. amoymnl n"nidpa:!sm
t! ay

Star Rating

09 i
[ | 3 | | % | %

extremely satisfied

The Universal Protocol: Increasing Safety,
Dignity, and Joy Across the Day (3 CEUs)

Presented by Dr. Hanley and Dr. Ruppel

$90

Start

Access Document Here

47

Information

* Verbal Behavior (Teaching Critical
Language and Learning Skills)

« Balance

* PFA/SBT

* Universal Protocols

For more information, please contact
your Regional ASD Coordinator and/or

For More

Behavior Specialist to discuss the best
option for your team/student.

ASD Network Coordinator/Behavior

Specialist Information

48
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https://docs.google.com/document/d/1Ipnwu5J1WyXp_UBp7bosic2xGLg9dTpP/edit?usp=sharing&ouid=110949203624442923195&rtpof=true&sd=true
https://ftfbc.com/courses/the-universal-protocol-increasing-safety-dignity-and-joy-across-the-day-3-ceus/
https://sites.google.com/view/neasdnetwork/regional-info-and-training
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Best ASD
Resource
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Abby Jen Megan

Pfister Quaranta Lantis
Northeast Southeast Western
Teri Jamie Annette
McGill Lewis Wragge
Metro Central State Coordinator

Marci Megan
Haight Misegadis
Education Specialist, Project Coordinator
NDE

“BUR TEAM (ASD Regional Coordinators)

50
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OUR TEAM (ASD Behavior Specialists)

Sarah Ali Sweitzer Stephanie
Haahr Johnson
Behavior Specialist Behavior Behavior Specialist
Specialist
Kara Coble i
Meggin Ashley Bauer
Funk
Behavior Specialist Behavior
Specialist
ASD Network Behavior
Consultant

51

REGIONAL ASD TRAINING/SUPPORT

[ Regional Consultative services upon request to school teams regarding: ]

e Assessment/Identification Process

* |IFSP and IEP development

¢ Program Planning/Selecting interventions

¢ Ongoing consultation regarding effective intervention strategies
e Training

¢ Behavior Consultation to Schools (referred by ASD Coordinator)

Regional ASD Trainings

Follow up Support following trainings

Mentorship and Guidance for District Coaches and Regional Team Members

() D W

[
[
[
[

Regional Libraries and Regional Workshops provide information and technical assistance

52
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ASD Webinars m
www.unl.edu/asdnetwork/webinars L -

Ny

The Tri-State Webinar Series is made available through continued partnership and collaboration between the
Colorado Department of Education, Kansas TASN Autism and Tertiary Behavior Supports, and the Nebraska
Autism Spectrum Disorders Network.

Through this collaboration we provide a wide variety of autism related presentations, presented by local and
national experts in the field and available when it is convenient for you! All webinars are provided at no
charge and participants can receive a certificate of attendance for professional development CEUs following
the training.

Anyone with an interest in learning about the characteristics of autism spectrum disorders and evidence-
based practices is invited to attend any of our webinars. This may include administrators, general education
teachers, specialist teachers, family members, paraprofessionals, special education professionals, healthcare,
and related service providers.

53

N NEBRASKA AUTISM SPECTRUM DISORDERS NETWORK

About ASD Network Autism Spectrum Disorders Education & Training Tri-State Webinars

Nebraska ASD Network
State Conference

Nebraska - Nebraska Autism Spactrum Disorders Network - Tri-State Webinars

Webinars

The Tri-State Webinar Series is made available through continued partnership and collaboration between the Colorado Department of \%\ 0[[4
Education, Kansas TASN Autism and Tertiary Behavior Supports, and the Nebraska Autism Spectrum Disorders Network. Through this /\\ 0
collaboration we are able to provide a wide variety of autism related presentations, presented by local and national experts in the field © ‘ Z f;‘:“‘:;i, ?;
and available when it is convenient for you! All webinars are provided at no charge and participants can receive a certificate of ; :‘

ttend. fi fessional devel t CEUs following the training. o< TAsN -
attendance for professional development CEUs following raining. = o 5
Anyone with an interest in learning about the characteristics of autism spectrum disorders and evidence-based practices is invited to
attend any of our webinars. This may include administrators, general education teachers, specialist teachers, family members, o ‘ -
paraprofessionals, special education professionals, healthcare, and related service providers. 0(0,7 ‘\%\"

4y, A
0 \3
ranshs ¥
New To Autism?

Check out our introductory webinars to start learning today!

Watch the Autism 101 Webinars

EMAILUS

54
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Assessment Curriculum

Early Childhood

Search

Topics: Family / Home Supports

Webinars By Topic

Behavior

Executive Functioning

Social Supports

Topics: Special Topics

Where Do We Go from Here: C
Through the Autism Diagnosis and/or b School and Clinical/
Educational Identification Contexts

My child has received an autism ciagnosis, or
educational identificaiton - now what do | do?
Please join us as we discuss a variety of steps
and resources you ¢an use to help navigate your
way to finding supports for your child

Completion Time: 44 minutes

This webinar s targeted for all members of
school-based teams that conduct special
education evaluations for Autism. In this webinar,
participants will learn about strategies and
benefits for engaging in intercrofessional
collaberations with clinical and heaith croviders.

Classroom Structure / Instructional

Strategies

Communication

Family / Home Supports

Toplcs: Behavior

Classroom Structure / Instructionsl Strategies

Executive Furctioning

Strategles for Increasing Problem Solving In
with Autism Disorder

In this webinar Dr. Kisamore will share a problem-
solving strategy that can be used to guide the
instruction of a variety of social and vocational
silis topics and be used by the student to
independently complete vocational tasks and

First-Hand Perspectives

Topics: Assessment / Curculum  Early Chilghood

Early Identification of Autism Spectrum
Disorder - Part 1

In this web nar participants will learn the
importance of identiy autism symptoms in earty
chilghood rather than adopting a “wait and sea”
approach. Early emerging symptoms of autism
spectrum cisorder (ASC) in young boys and girls
2across the domains of social, communication and
flexibility will be discussed as well as how to
differentiote between ASD.

‘Why is Escape or Avoldance Behavior Happening? How
Do Motivating Operations AMfect Behavior in the
Classroom?

This websnar will cover the following: What & a Mativating
Ope-ation? How does the Corditoned Mativating Operatice-
Reflezive effect the Bahavior of cur shuderts with autsm? How can
wo effoctively abaieh the CMO.R and imaeove behavior?

Compiation Time: 40 mirutes

Topics: Dehavior Classroom Structure / inatructional Sirstegles

The Incredible S-Point Scale

Sotisl coprnon mroives saeal amaresess, emetionsl amareaess,
idng. 16t mamagemert and

Sozial cognition i & Gevelopmental issue nd CAN MOACt 8 perscrs

<onficerce and compatence in almost al social situations. This.

presentation Ghight the use of a highly sy

teach skill i these ‘o areas

Compiation Thwe: 60 mirutes.

Topics: Behavior Family / Home Suoports

‘Overcoming Daily Drama

Getting cut the dooe ¥hcat? Struoging to manage mealtime?
Come learn about evidenced bused siretegins 10 yapport theve
iUt tmes. Interventions presented will focus o how to
facktats » behavicr changs. Tha session will cover stestegiet to
UL FOF SUSCRSS A6 POW MINCACITent ¢n SupPOrt 3 NG+
lasting change in benavior.

Compietisn Time: 44 mirutes

Proactive Behavior Partt

Based Strategles

With the natiora average of students speading aver 1,000 hours
0ch schocl year with Bwic teachers, is crucial that we
understand the imoortance of pos tive interactons. The ‘ocus of
thiz presentatin ncluoes wars to increase approprate behavior
2 dacraase probiematic bebavior

Completion Time: 17 minstes

Topks: Dehavior Claswroom Structure / iratructonal Strateg es

Errorless Teaching

This webinae will pravice 2 overview cf how 1o select studeet skil
p0ropriate for enoress teaching. It wil 35 descrive anc utrate
e 4 5105 In the emoriess teaching crocedie

Complation Time: 20 minutes

Yooks: Bahavior Classroom Structurs / lestructional Strateg es
Communization

Verbal Behavior: Teaching using Verbal Bahavior
Strategies - Part 1

Part ] of this 2-00r series wll ho'p participans understasd and
Getine verbal Bahavior, The oresenters wil revirm the bornvion!
teaching components of reinforcemant. peirirg, discrete til
toaching. w3 of prompts end prompt foding, and erer carection
frocod s

Completion Time: 30 minutes

Proactive Behavior Management Part 2: Procedural
Strategies

Participants wil 3ain an understarding <f 1l procedura proactive
strateges. Ths webina wil helb Cortcicasts identi'y te desree 10
Whick e3ch strategy is cumently Deing utilzed In your setting / wih
your studentis) and ceveiop  plon for haw to ncrease copropriste
behavior and dacrrae preblematic baiicr through the
conustant use of these strategies

Completion Time: 19 m nutes

Topics: Dehavior Communication

Pivotal Response Treatment Part 1

During this webinee the Isamee wil be itroduced to 3 brief Nistory
of ABA and ewly autism treatments. The lsarer wil be ntroduced
10 the bacagraund and devekpment of pivetal respose treament
20dt0 the cire PRT components of family iwelverrant, trestment
in the ratural ewvironment and treatment o0 divotal areas

Completion Time: 19 m nutes

Topiks: Behavior Classroce Strecturs / lestructonal Strategies

Communicaticn

Verbal 9 Verbal Behavior In Your
Classroom - Part 2

Part 2 of this 2-part series will provide information on how 10 wie
Vbl Deha /e stratednes 1o 1each a var ety of s in 3 vanety of
settegs. Curricuum programs such as the ABLLS-R, VB-MAPP and
AFLS will be examired a3 ressurces for ideet fying sklls to teach

Completion Time: 39 minutes

R's All About independent Functioning! Practical
Strategles that Foster Independence for Students with
Autism Spectrum Disorder

A primary Qoal whan teaching stusants with ASD s to increase
Independent fnctioring and Cecredse Cepencerce 0N ACUTS;
Rowever, ths ¢an e quite chalnging in 1300k based settngs
where the educational chmats o/ten fostors adult support. This
webinar wil address oroviding gu dance and instraction to
Q0UCATICON PrOMSSICANS/ DS 1 Mamize INGipesent
function g siolls for students with ASD.

Cempletion Time: 55 minutes

Topics: Oehavior Communication

Pivotal Response Treatment Part 2

Durieg this webinse the losmse wil bs istroduced the use of
maotivational seocedures > teach academ ¢ s, The loamar wil
e providec & review of research studies that demonstrate the
effectivensss of motivetional procedurss for teazhing acaderics
and will ntroduced to strategies the inchade motivatonal
cemeonents 1o teach academsic skills for 2 variety of leamers.

Completion Time: 34 minutas

Tepics: Babavior Cassrocen Strecture / Instructional Strategies

Low Tech Engagement for High Tech Classrooms

This webinar wil provide an overview of some of the common
barriens i engagemert, whik ringing awarerwss of how
engagement 3nd participation locks fee chidren with autism
Partciponts wil gat & review of research-hatad strategies 1
ICreae engagenenL

Cempletion Time: 35 minutes

Completion Time: 45 minutes work through cifferent types of probloms.
Completion Time: 60 minutes
Completion Time: 5 minutes
EMAL
Topics: Dehavior Classrcom Strucure / matructions Sirategies Topkes: Dehavior Classroom Structure / Iestruct ona Strateg s Topies: Dehavior Clsssrocm Strecturs / lestruct onsl Strotegies Tepies: Dehevior

56
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Take
Home
Points

Intensive, individualized supports
for students with autism and
beyond can take time, training, and
administrative and team buy in.
However,

“Freedom from Problem Behavior
is possible with today’s ABA”.

57

Resources

1. Things to Consider when it "Just Isn't Going

Right” — Problem Solving Questions
2. Autism FAQ’s for Administrators

3. Evidence Based Practices and Autism 2020
Report

4. ASD Network Website
a) Webinar Page

b) ASD Network Regional
Coordinator/Behavior Specialist
Information

5. Supporting Behavior Resources - NDE
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https://docs.google.com/document/d/1MH8_OljoY7hfrm_iu51m2_i9zJw1KwBRCeBxJJ-crVU/edit?usp=sharing
https://drive.google.com/file/d/1Sdnd3gmc-cmqpLzAoG-z7d1zGd0IRfcX/view?usp=sharing
https://ncaep.fpg.unc.edu/sites/ncaep.fpg.unc.edu/files/imce/documents/EBP%20Report%202020.pdf
https://www.unl.edu/asdnetwork/
https://www.unl.edu/asdnetwork/webinars
https://sites.google.com/view/neasdnetwork/regional-info-and-training
https://www.education.ne.gov/sped/supporting-behavior/
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